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This policy is to be used in conjunction with all other policies at St. John’s 
C of E Primary School and Nursery

Rationale

At St John’s Church of England Primary School and Nursery we are committed to providing a whole school approach to assessment and effective feedback, achieving maximum impact, which is integral to our children achieving high levels of attainment and progress. 

This will ensure that every child understands what their next steps are to improve their learning, therefore closing the gaps and ensuring progress, maximising every child’s potential.

To achieve this vision we aim to use assessment outcomes and effective feedback, both orally and written, to provide a dialogue with each child that will support, consolidate, accelerate and challenge. The feedback we provide from the assessments completed will specifically relate to the learning and will serve to provide greater clarity, address misconceptions, extend learning and, in addition, will be used as a tool to evaluate and assess pupil progress.

Aims

· To use assessment outcomes to inform appropriate feedback and marking to move learning forward building on prior knowledge and skills

· Provide consistency and continuity in feedback and marking throughout the school, so that children have a clear understanding of teacher expectations

· Use the marking system as a tool for feedback and Assessment for Learning 

· Create a dialogue which will advance progression and outcomes 

· Quantity of feedback should not be confused with quality – time spent on marking should have an impact on pupil progress

· Improve standards by encouraging children to always produce their best and improve on their last piece of work

· Develop children’s self-esteem through praise and valuing their achievements 

· To provide opportunities for self and peer assessment











Assessments for primary-aged children
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All maintained schools are required to participate in national curriculum assessments; these are referred to as SATs.

Types of assessment

There are two main types of assessment: summative assessment and formative assessment which will be used to inform the feedback and marking provided. These are sometimes referred to as assessment of learning and assessment for learning, respectively. At some level, both happen in almost all classrooms.

Summative assessment sums up what a pupil has achieved at the end of a period of time, relative to the learning aims and the relevant national standards. The period of time may vary, depending on what the teacher wants to find out. There may be an assessment at the end of a topic, at the end of a term or half-term, at the end of a year or, as in the case of the national curriculum tests, at the end of a key stage.

A summative assessment may be a written test, an observation, a conversation or a task. It may be recorded through writing, through photographs or other visual media, or through an audio recording. Whichever medium is used, the assessment will show what has been achieved. It will summarise attainment at a particular point in time and may provide individual and cohort data that will be useful for tracking progress and for informing stakeholders (e.g. parents, governors, etc.).

Formative assessment takes place on a day-to-day basis during teaching and learning, allowing teachers and pupils to assess attainment and progress more frequently. It begins with diagnostic assessment, indicating what is already known and what gaps may exist in skills or knowledge. If a teacher and pupil understand what has been achieved to date, it is easier to plan the next steps. As the learning continues, further formative assessments indicate whether teaching plans need to be amended to reinforce or extend learning.

Formative assessments may be questions, tasks, quizzes or more formal assessments. Often formative assessments may not be recorded at all, except perhaps in the lesson plans drawn up to address the next steps indicated.

It is possible for a summative assessment to be complemented with materials that help teachers to analyse the results to inform teaching and learning (therefore also having formative benefits).

Assessment Points

Teachers are given time at the end of every term to record children’s achievements against age related expectations on iTRACK in Reading, Writing, SPaG and Maths and at the end of every school year in Science, RE and PE. 

In the summer term children in years, three, four and five sit a test in reading, SPaG and maths to help inform end of year teacher assessments. 

Principles of effective feedback and marking

Effective feedback should focus on moving learning forward, targeting the task, subject, and self-regulation strategies. Before providing feedback, teachers should provide high quality instruction, including the use of formative assessment strategies.

High quality initial instruction will reduce the work that feedback needs to do; formative assessment strategies are required to set learning intentions (which feedback will aim towards) and to assess learning gaps (which feedback will address).

Careful thought should be given to how pupils receive feedback. Pupil motivation, self-confidence, their trust in the teacher, and their capacity to receive information can impact feedback’s effectiveness. Teachers should, therefore, implement strategies that encourage learners to welcome feedback, and should monitor whether pupils are using it.

Teachers should also provide opportunities for pupils to use feedback. Only then will the feedback loop be closed so that pupil learning can progress.

Verbal methods of feedback can improve pupil attainment and may be more time-efficient when compared to some forms of written feedback.

Feedback should focus on moving learning forward, targeting the specific learning gaps that pupils exhibit. Specifically, high quality feedback may focus on the task, subject, and self-regulation strategies.
Pupil books should contain a balance and variety of different marking and feedback strategies. 

Effective feedback should:

· be meaningful, manageable and motivating
· be positive and constructive for pupils
· be at a level of understanding for each individual pupil
· be linked directly to the learning
· give clear strategies for improvement/development, positively impacting on progress 
· be allocated appropriate time for pupils to respond effectively
· Use the agreed strategies
· Endeavour to provide timely feedback to a child so that the information received is purposeful to the individual's needs.
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Implementation

The following strategies will be used as a whole school approach for providing effective feedback, which are closely linked to the learning objective/intention: 
 
Marking Code (Appendix 1) – Marking codes used by all teachers in Key Stage 1 and Key Stage 2, to ensure consistent approach to feedback and marking.

Colour Code (Appendix 2) – Specific colours for feedback and learning outcomes will be used throughout school to provide cohesion for the children

Quality Feedback Dialogue (See Appendix 3) – A focussed comment for improvement to next steps/closing the gaps in learning. This could be reminder prompts to reinforce the learning, scaffold prompts to support and extend learning or example prompts to offer examples and suggestions for improvement.

Success Ladders (Appendix 4) – Success ladders can be used as an assessment tool and to guide future learning. This could be used at the end of a specific piece of work or at the end of a topic.

Verbal feedback - A discussion with the child, which is particularly appropriate and effective for younger, or less able children.

Peer and Self-Assessment – Children will develop a culture of successful and meaningful peer and self-assessment which will be facilitated by the class teacher.

Responding – Feedback completed by the child must receive a response by the class teacher.

Spellings and grammar – mistakes in spelling and grammar, which is age appropriate expectation, should be identified for correction in work using the margin.




Appendix 1

Marking Code

Linked to the Learning Objective and used where appropriate

	[image: ][image: http://3.bp.blogspot.com/-uKSkbBg5LuY/UX-C-eUWuLI/AAAAAAAAB-Q/EUYKizAcZaU/s320/traffic+light.png][image: Image result for green tick][image: ]
	Objective achieved
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	Progress towards the objective
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	Objective not achieved yet

	[image: Image result for green tick]
	This answer is correct

	[image: Red Dot Clip Art]
	Correction required

	[image: Image result for green tick][image: Last page of 'A la Recherche du Temps Perdu' Square Sticker][image: ]   
	Positive feedback
Written in green
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	Next step/Close the gap feedback
Written in red
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	Discussion/Verbal Feedback

	SC
	Self-checked

	PC
	Peer-checked

	sp
	Spelling correction

	^
	Missing word

	c  p     
	Missing capital letter/punctuation
Red

	
	Arrows used to identify where
Corrections/up-levelling can be made

	S
	To identify work that has been supported

	I
	To identify work that has been complete independently


Please note: Stampers or stickers can be used for any of the above
Appendix 2

Colour Code

Feedback Colour Code: 

The following colour system will be used in all books.

Green = Positive feedback celebrating success and recognising learning towards the learning objective will be written, by the teacher, in green.

Red = Feedback to move learning forward, targeting the specific learning gaps that pupils exhibit will be written, by the teacher, in red.

KS2: 

Colour = Children will use a different colour from the one they used to complete their work, to clearly demonstrate corrections or improvements in work.

Learning Colour Code

A traffic light colour system will be used to identify the outcome of the learning.
Alternatively, stampers or stickers may be used.
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Green – Objective achieved
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Amber – Progress towards the objective
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Red – Objective not achieved yet













Appendix 3

Quality Feedback Dialogue

	Outstanding
	
· High quality marking leads to high levels of engagement and interest
· Feedback is sharply diagnostic and constructive
· Pupils can identify improvement points in their own work and that of others
· Feedback points are seen as ongoing dialogue
· Pupils understand in detail how to improve their work
· Regular responses to comments from both teacher and pupil


	Good
	
· Marking leads to pupils being clear how well they have done and what they need to do to improve
· Marking shows use of well stated success criteria and, where appropriate, application of basic skills
· Specific improvement points are given
· Opportunities for children to respond to ‘closing the gap’  
· Some instances of responses to feedback (by teacher or pupil)
· Self and peer assessment routinely used
· Pupils can identify strengths and improvement points
· Evidence shows that pupils know how to evaluate using criteria
· Targets are accurate and relevant


	Requires Improvement
	
· Marking does not lead to pupils being clear how well they have done and what they need to do to improve
· No specific improvement points are provided - feedback does not demonstrate any impact on advancing pupil progress 
· Children are not given the time needed to respond to ‘closing the gap’  
· Little or no evidence of responses to feedback (by teacher or pupil)
· Self and peer assessment is predominantly used – no balance of marking/feedback strategies
· Pupils are unable to identify strengths and improvement points







Appendix 4

Success Ladders

Examples of success ladders that can be used, when appropriate (not to be used prior to, or during, composition of an independent piece of writing):
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EYFS & KS1 Success Criteria/Ladders:
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Assessments in primary education

England
What? When? Reporting
Baseline assessment: looks at ~ Within first 6 weeks  Results not published.

maths, literacy, communication
and development (statutory
from 2021/22 academic year)

Early years foundation stage
profile

Phonics screening check
(reading ability)*

National curriculum
assessments in: maths; English
reading and writing; and
science

Multiplication tables check
(statutory from 2021/22

academic year)
National curriculum

assessments in: maths; English
reading and writing; grammar,
punctuation and spelling;
science sampling, usually
biennially

of starting reception

Reception class (age
4-5)

Year 1 (age 5-6)

Year 2 (age 67)

Year 4 (age 8-9)

Year 6 (age 10-11)

Used only to calculate
progress made by Ks2
at school level

Not a performance
measure, and not
reported at school level
Usually reported at
local authority level

Usually reported at
local authority level

Reported at local
authority level

Usually, reported at
school level (but not in
2022)°




image3.png
examples

examples

Feedback more likely to move learning forward

Task

Feedback focused on improving a specific piece
of work or specific type of task. It can comment
on whether an answer is correct or incorrect,
can give a grade, and will offer specific advice on
how to improve learning.

Inmaths, pupils have been asked to order
objects from lightest to heaviest. The teacher
explains to one chid: *You'e nearly there, but
two of these are the wrong way around. Can you
use the balance scales again and see which
object is realy the heaviest?

In science, a class is identifying the components
of acircut. The teacher notes that they are
missing some key features.

“Many of you are identifying the bulbs and wires
inthis circut. Can you also label the switches
and cels?

Subject

Feedback targets the underlying processes in
a task, which are used across a subject. The
feedback can, therefore, be applied in other

subject tasks.

InEngish, a pupi s struggiing with letter
formation. The teacher discusses this with them:
“Let's just look at how you are writing your ‘d's.
Gan you see you have started at the top and
gone down and done a loop? Remermber we
Start writing a ‘d' by doing a letter 'c’ shape. Let's
try that agair

In history, pupils are having a class debate on
whether Boudica was a hero, The teacher notes
that not enough historical terminology is being
used and explains: *Historians use appropriate
historical terminology. In every point you each
make, | want you'o use a specialist term we've
leamed, such as “rebelion” or “lceni tribe"”

Self-regulation strategies

\

Feedback is focused on the leamer’s own
‘self-regulation. It is usually provided as prompts
and cues—and aims to improve the learner’s
own abilty to plan, monitor, and evaluate

Inart, pupis are painting seff-portraits. The
teacher is helping chidren to practice completing
activities in a given time. He explains: ‘At the end
of today Im going to put the portraits up for our
exhibition, 50 we need to think about finishing in
the next 16 minutes—do you think you'l be able
o finish? I you haven't started on your eyes,
make a start now.

Inmaths, pupils have been set a problem
o solve. One child does not know where to
start. The teacher prompts them to review
and plan: Lok at our display of strategies
that we've use to solve problems we've
tackled in the past. | think one of those
could help you to solve this problem”

Less likely

Personal

About the person. it may
imply that pupils have an
innate abilty (or lack of) and
Is often very general and
lacking in information.

‘Great work—you're brilliant
at maths!"

“This is ok, but you are
better than this!"
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