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This policy is to be used in conjunction with all other policies at St. John’s C. of E. Primary School and Nursery



AIMS
The aims of our policy and practice in relation to Special Educational Need and Disability at St. John’s Church of England Primary School and Nursery are:

· To provide a broad, balanced and inclusive education for all pupils, whilst recognising the individual needs of our children.
· To ensure that all children are valued equally, regardless of their ability 
· To ensure that children and young people with SEN engage in the activities of the school alongside pupils who do not have SEN. 
· To request, monitor and respond to parent/carers’ and pupils’ views in order to evidence high levels of confidence and partnership. 
· To ensure a high level of staff expertise to meet pupil need, through well-targeted continuing professional development. 
· To reduce barriers to progress by embedding the principles in the National Curriculum Inclusion statement https://www.gov.uk/government/publications/national-curriculum-in-england-framework-for-key-stages-1-to-4/the-national-curriculum-in-england-framework-for-key-stages-1-to-4#inclusion
· To use our best endeavours to secure special educational provision for pupils for whom this is required, that is ‘additional to and different from’ that provided within the differentiated curriculum.
· To support pupils with medical conditions to achieve full inclusion in all school activities by ensuring consultation with health and social care professionals in order to meet the medical needs of pupils. 
· To work in cooperative and productive partnership with the Local Authority and other outside agencies, to ensure there is a multi-professional approach to meeting the needs of all vulnerable learners. 




Definition of Special Educational Needs:

Children have special educational needs if they have a learning difficulty or disability that calls for special educational provision to be made for them.

Children have a learning difficulty if they:
· Have a significantly greater difficulty in learning than the majority of children of the same age.
· Have a disability that prevents or hinders them from making use of educational facilities of a kind generally provided for children of the same age in schools within the area of the local authority.

Children must not be regarded as having a learning difficulty solely because the language or form of language of their home is different from the language in which they will be taught.

Range of Special Needs

St. John’s supports pupils with a broad range of Special Educational Needs and Disabilities, as detailed in the 2014 SEN Code of Practice. These include:
· Communication and Interaction
· Cognition and Learning
· Social, Mental and Emotional Health
· Sensory and/or Physical Needs. 

We will seek advice from the appropriate external agencies (see Appendix 1) in meeting the needs of these pupils, when necessary.

The Local Offer
The Local Authority publish a ‘Derbyshire Local Offer,’ giving information for young people with Special Educational Needs and Disabilities, and their families. This offer can be found at:
http://www.derbyshiresendlocaloffer.org/ .

SEND Code of Practice
St. John’s will have regard to the Special Educational Needs and Disability Code of Practice 2015 when carrying out its duties toward all pupils with special educational needs, and ensure that parents participate in any decision making regarding the SEND provision being made for their child.  

Equality and Inclusion
In accordance with the Equality Act 2010, St. John’s will take all reasonable steps to ensure that they do:
· not treat disabled pupils less favourably than pupils who are not disabled, but not where this requires schools to remove any physical features or to provide auxiliary aids or services
· plan strategically and make progress in increasing physical accessibility to school premises and to the curriculum
·  increase the extent to which disabled pupils can participate in the school curriculum;
·  improve the physical environment of the school in order to increase the extent to which disabled pupils are able to take advantage of education and associated services. 
At St. John’s, we strive to ensure that all children receive an education that enables them to make progress, so that they can:

· Achieve their best
· Become confident individuals living fulfilling lives
· Make a successful transition into adulthood. 

Role of Governors
The Governing Body of St. John’s CE Primary School and Nursery must:
· Be involved in developing and monitoring the school’s SEND policy
· Be up-to-date and knowledgeable about the school’s SEND provision, including how funding, equipment and personnel resources are deployed
· Ensure that SEND provision is an integral part of the school improvement plan
· Ensure that the quality of SEND provision is continually monitored
· Have regard to the SEND Code of Practice and other relevant guidance in carrying out their duties

The school’s SEND governor is: Rachel Kenning 

ROLE OF SENDCo:
The SEND Co-ordinator is Lucy Bennett, from 1.9.25 it will be Miss Claire Kerr.  The SENDCo’s responsibilities include:
· ensuring the school complies with legislation, and that this policy and its related procedures and strategies are implemented
· co-ordinating provision for children with Special Educational Needs and Disabilities
· liaising with and advising colleagues
· managing learning support assistance
· overseeing the records of all children with SEND
· liaising with parents of children with SEND
· arranging/ contributing to the in-service training of staff
· liaising with external agencies including the LA’s support and Educational Psychology services, health and social services and voluntary bodies
· supporting class teachers with reviewing Individual Education Plans (IEPs) 
· organising and chairing Annual Reviews for pupils with EHCP/ Inclusion Panel Funding
· maintaining regular contact with governors and the headteacher- the SENDCo meets termly with the SEND governor.
· regularly providing and updating action plans
· managing SEND resources
· monitoring, evaluating and co-ordinating provision for children with SEND
· monitoring and evaluating the progress of SEND progress in comparison with their own previous performance and that of their peers.
· liaising with early education providers and secondary schools to ensure a smooth transition. 

Identification, Assessment and Provision
At St. John’s we strive to identify chidlren with special educational needs as early as possible, assess them carefully to identify their specific needs and plan the most effective provision.  We place great importance on parent and pupil views, acknowledging that they will often have unique knowledge of those needs and will value their partnership in the child’s education.

The waves of intervention model, described below, explains how all children at St. John’s are supported to make good progress.

· Wave 1: All children at St. John’s will receive Quality First Teaching from their class teacher.  The class teacher will differentiate lessons as necessary to suit the pupils in their class, enabling them all to achieve success.  
· Wave 2: Some children may need a little more support to enable them to make expected progress.  This may involve additional, small group or individual interventions such as booster groups or precision teaching.  Children whose attainment is still significantly below their peers will be monitored using the school’s monitoring proforma (Appendix 4).
· Wave 3:  Pupils who are still not making the expected level of progress will require further, individualised programmes of study to be designed to meet their needs The class teacher will liase with the SENDCo to write an Individual Education Plan (IEP) with specific targets for the child.  They will be placed on the school’s SEN register after conversations with the child’s parents.
· Wave 3+: Where significant concerns still exist, despite interventions and support being put in place, advice may be sought from outside agencies and further investigation into the barriers to learning may be necessary.  Intensive support is necessary for the pupil to make progress.

	Wave 1
	Quality First Teaching 

	Quality first teaching and differentiation for all

	Wave 2
	Interventions

	Additional intervention (small group or 1:1) 

	Wave 3
	SEN Support:
IEP

	Highly personalised interventions designed to remove barriers to learning

	Wave 3+
	Intensive support

	Strategies/ support from outside agencies





Where there are concerns regarding a pupil’s attainment or progress, St. John’s will use a graduated response to identify any possible special educational need:

SEN Identification Process:


Graduated Response



In accordance with the SEN Code of Practice, St. John’s will then continue with a graduated response, depending on the child’s individual needs.  Class teachers will follow the cycle of: 
Assess > Plan > Do > Review



Assessment/ Monitoring Children’s Progress
When any pupil is identified as not making the expected progress, the class teacher should initially put support in place to enable that child to catch up (Wave 2).  If these additional interventions do not help the pupil to make progress, then the pupil should be assessed to identify their barriers to learning.  A variety of formal and informal strategies are available to class teachers to assess children’s attainment and monitor progress (see Appendix 6).

Individual Education Plans (IEP)
After the child’s specific areas of difficulty have been identified, an IEP (see Appendix 3) will be created and the child placed on the school’s SEN register.  Class teachers will be in discussion with parents about this and will provide them with a guide to the SEN register (Appendix 8).  This is to ensure that everyone who works with that child will be clear about the child’s strengths and weaknesses, and the support needed in order for the child to make progress.  The IEP will include information about:
· the short-term targets set for the child
· the teaching strategies to be used
· when the plan is to be reviewed
· outcomes (to be recorded when IEP is reviewed)
· how the child can be supported at home
· category of need (See Appendix 7)

The IEP will focus on three or four individual targets that match the child’s needs and will be discussed with the child and the parents.  The IEP will be reviewed each term by the class teacher (with advice from the SENDCo when necessary) and parents’ will be asked to sign the IEP to show that they are in agreement with the targets.  Wherever possible, the child should also take part in the review process and be involved in setting their targets.  The IEP is a document that should be shared with parents and all professionals who work with the child.

Interventions:
A range of intervention strategies are available for class teachers to use, as appropriate to the needs of each individual.  This may take the form of additional support in class or additional teaching outside the classroom.  At all times, the class teacher is responsible for the progress of all children in their class who are on the SEN register, and they should continually review the provision flexibly.  
Where planned interventions involve group or one-to-one teaching away from the main class teacher, the class teacher still retains responsibility for the pupil. They should work closely with any teaching assistants or specialist staff involved, to plan and assess the impact of support and interventions and how they can be linked to classroom teaching. The SENDCo will support the class or subject teacher in the further assessment of the child’s particular strengths and weaknesses, in problem solving and advising on the effective implementation of support. 
At St. John’s school, we have a dedicated Special Needs Teaching Assistant who carries out support programmes for a small number of individual/ small groups of SEND pupils.  She has a range of qualifications, including British Dyslexia Association recognition as an accredited Learning Support Assistant.

Reviewing Progress
The effectiveness of the support and interventions, and their impact on the pupil’s progress, should be reviewed in line with the agreed date. All children on the SEN register will have their IEP reviewed three times a year by the class teacher, in conjunction with the SENDCo.  These regular review meetings will set clear outcomes and review progress towards them, discuss the activities and support that will help achieve them, and identify the responsibilities of the parent, the pupil and the school.  
As a school, we will provide an Annual Review for all children who have an EHCP or Inclusion Panel Funding.  This will include parent and child views and all professionals involved with that child.

Graduated response

Where progress and attainment is still well below the expected level, despite significant and sustained support, the SENDCo may refer to external agencies, if appropriate.  This may be for expert advice or more specialist assessment of specific learning difficulties.  Parents will always be consulted before any such referrals are made.

Advice from expert services may suggest that it is appropriate to apply for additional funding.  There are three sources of additional support available for pupils with SEN in Derbyshire: Early Years Special Educational Needs Inclusion Fund (EYSENIF) funding, Inclusion Panel (IPF) funding and Education, Health and Care Plan (EHCP) funding.  

Allocation of Resources
The school will seek to devolve appropriate funds for pupils with SEND, in accordance with the prescribed Government support level of up to £6,000 p.a., per pupil (otherwise known as Element 2 funding).  This will be reviewed annually and funds allocated as necessary, subject to affordability.

When it becomes clear that a pupil has significant barriers to learning and is not making the expected progress, but already receives the full Element 2 funding support, it may be appropriate for the SENDCo to apply for additional funding.  This would usually be Inclusion Panel Funding for significant learning needs or for pupils at risk of exclusion due to behavioural issues.  When a pupil is experiencing a significant delay in their academic achievement and has not made expected progress, a decision may be made to apply to the Local Authority for an Educational Health Care needs assessment.  This forms part of the school’s graduated response to special education needs.

The governors’ finance committee will be fully involved in the delegation of funds.

Transition
Successful transition of children with SEND is a priority at St. John’s.  Our Early Years team work closely with local childcare providers to ensure that we have as much information as possible about our youngest pupils when they join St. John’s.  In this way, we are aware of potential difficulties and can begin to put the necessary support in place, as soon as possible.  
As pupils move from KS2 to KS3, our Y6 teachers liaise with the secondary school SENDCo and Y7 colleagues to discuss the pupils with SEND who are to be transferred.  Detailed information, including IEPs, are passed on to enable secondary schools to prepare for these pupils.  If required, an additional visit can be arranged for SEND pupils to visit their chosen Secondary School with teaching and learning assistants (TLAs).  Parents are encouraged to meet with the secondary school SENDCo to discuss any concerns.
Pupils will be supported in various ways, for example: they may make a booklet with a map of the school, which they practice using during their visit, sample timetables (which they practice using) and photographs of certain areas of the school.

Links with Local Schools
The SENDCo has regular contact with the other local primary schools and the local secondary school (Belper School) through the Belper Cluster Collaboration.  These termly meetings aim to update SENDCos on county and national initiatives, sharing experiences and examples of good practice.

Continuing Professional Development
The school recognises the importance of CPD training for staff in relation to special educational needs, and will endeavour to identify and provide the required training.  Training will be directed at school staff as necessary, including teachers, TLAs and midday supervisors.  Training is also provided for individual members of staff, where appropriate.  SEND governors are invited to attend these meetings.
The SENDCo and TLAs also attend Derbyshire County Council SEND courses when appropriate.

Complaints Procedure
We will do our best to provide a suitable and appropriate education for each child with regard to their age, aptitude and ability.  We cannot, however, claim to be perfect and parents may feel the need to pass critical comment.  If issues cannot be resolved informally, they should be directed to the Headteacher, who will inform the parents of their statutory rights if matters remain unresolved.

APPENDICES

1. Outside Agencies List
2. SEND Resources 
3. IEP template
4. School Monitoring Form
5. Intervention
6. Assessment
7. Category of needs
8. Guide to the SEN register

Appendix 1: Outside agencies

Derbyshire SEND Team, Amber Valley
Derbyshire Educational Psychology Service
Derbyshire Support Services:
· Visual impaired
· Physically impaired
· Hearing impaired
· Inclusion Support Advisory Service 
· Support Service for Special Educational Needs
· Engagement Team 

Belper Clinic
· Community Paediatrician
· School Nursing Team

Speech and Language Therapy Service
· Babington Hospital, Belper
Paediatric Occupational Therapist, Derby

Derbyshire Information, Advice and Support Service (DIASS), formerly Derbyshire Parent Partnership Service, Chesterfield

Appendix 2: SEND Resources: May 2021

	Literacy:
· Rapid Readers Levels: starter 1,2,3,4,5,6
· Rainbow magnetic lower case letters
· Foam consonant blends, end blends, long vowels 
· Primary SEND Dyslexia: screening and resource pack
· Primary SEND Dyspraxia: screening and resource pack
· Toe by Toe
· Spelling Mastery: course with books
· Soundstart Phonics Programme
· Derbyshire File for Dyslexia Friendly Schools
· Derbyshire File for Language Friendly Schools
· Beat Dyslexia
· Wooden Alphabet Letters
· Initial sound cards (LDA)
· Wellington Square: Reading Books
· Connection 1: 400: SLT word retrieval game
· Sequencing Cards
· NFER SWST: spelling tests (all ages)
· NFER Progress in English: Reading Comprehension test
· BURT: word recognition test
· British Picture Vocabulary Scale (BPVS): receptive language assessment
· Concepts in Pictures – before and after: photocopy masters
· Looking and Thinking – reasoning skills: photocopy masters
· SALT resources: Black Sheep
· WRIT: Wide Range Intelligence Test
· WRAT: Wide Range Achievement Test

	Numeracy:
· The number box: CD Rom resource pack
· Mousematics: maths course with workbooks
· Wooden Numbers
· Numicon: maths calculation apparatus
· Fruit-sorts: early numeracy skills
· NFER Maths test
· First Class @ Number
· Sandwell Early Numeracy Test

Motor Control
· Write from the Start – fine motor control, perceptual skills: photocopy masters
· Sloping desk tops
· Pencil/Pen grips
· Triangular Pencils
· Physical Literacy
· Write Dance/ More Write Dance

Social, Emotional, ASD (Autistic Spectrum Disorder)
· Socially Speaking: board game
· Talkabout Activities: photocopiable activities
· The Derbyshire File for Autism-Friendly Schools
· Quality Circle Time in the Primary School by Jenny Mosely
· Boxall Profile: assessment
· Communicate Junior: board game
· Secondary Transfer: photocopiable activities/worksheets
· Time to Talk
· MEP resources




	Positive Play: ‘The Rainbow Room’ 
· Large beanbags
· Cushions
· Mood lighting
· Puppets
· Art and craft materials
· Toys and games
· CDs
· Aromatherapy Mouse
· Stress balls

Miscellaneous
· Information leaflets on a range of condition
· Dyslexia
· ADS
· ADD/ADHD
· Dyspraxia
· Physical Impairments
· Tourette’s Syndrome

	ICT
· Alphabet keyboard
· 3 x iPads
· SEND lap-top with a variety of games:
· Mavis Beacon Typing Course
· Word Shark
· Number Shark
· Mathsbase 1,2,3,4
· Talk Maths 1,2
· Solve the Problem 1,2
· Mind Reading
· Reader Rabbit
· Switch it Maker
· Billy Breaks the Rules
· The Emotions Game
· Memory Skills
· Text Detectives
· Nessy Games Player
· Catch Up
· Alphabet Track
· Word Track
· Spell Track
· Bond-Builder and Table Trainer
· Bunja (Times Tables)
· Times Tables CD
· Story Creator











































[image: ]Appendix 3: IEP Template
	
	Individual Education Plan
Date: ________
	



	Name: 
	Class Teacher: 

	DOB: 
	Year Group: 

	Strengths:



	Area of concern: 


	Targets:
·  
·  
·  
·  

	Outcomes:

	Resources/ Techniques



	Support:



	How to help at home:



	Signed:

	Review date:






Appendix 4: School Monitoring Form:

[image: ]


Appendix 5: Interventions
· Precision teaching
· Booster phonics groups
· Read, Write Inc intervention groups
· Fresh Start (Y5/6)
· Speed-Up handwriting programme
· Positive Play
· Sensory Circuits 
· Physical Literacy 
· Write Dance



	




Appendix 6: Assessment strategies:

i) Early Years Foundation Stage Profile results
ii) End of Key Stage Statutory tests
iii) Teacher assessment data against 2014 National Curriculum age-related expectations (i-Track data)
iv) Testbase test results (KS2)
v) STAR reading test results (KS2)
vi) Phonics assessment 
vii) Burt reading test/ SPAR spelling test
viii) Specific difficulties test results (e.g. WRIT/ WRAT, BPVS)
ix) Informal tests (e.g. specific times tables tests)
x) Information from parents
xi) Teacher/TA observation
xii) Information from previous settings
xiii) Termly pupil progress meetings
xiv) IEP review meetings
xv) SEN checklists

Appendix 7: Category of Need

	SpLD
	Specific Learning Difficulty e.g. Dyslexia, Dyspraxia

	MLD
	Moderate Learning Difficulty

	SLD
	Severe Learning Difficulty

	PMLD
	Profound and Multiple Learning Difficulty

	SLCN
	Speech, Language and Communication Needs

	ASD
	Autistic Spectrum Disorder

	SEMH
	Social, Emotional and Mental Health

	PD
	Physical Disability

	VI
	Visual Impairment

	MSI
	Multi-sensory Impairment















Appendix 8: Guide to the SEN register
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Concerns


Initial concerns may be raised by staff or parents.
Discussion must take place between class teacher and parents.
Class teacher will make SENDCo aware of concerns.


Monitoring


Class teacher is responsible for putting additional support in place and monitoring the impact on attainment and progress.
Assessments may take place to identify the specific area of difficulty.


SEN Support


If the pupil is failing to make expected progress, despite intervention taking place, the pupil may be placed on the SEN register.
An IEP will be shared with parents, and targets reviwed termly.



Assess


Assess pupil to identify areas of strength and weakness.  


Plan


Plan specifc intervention/ support strategies to address the areas of difficulty


Do


Implement the support programme


Review


Consider the impact of support  on the child, towards the desired outcomes


Identify specifc outcomes and set a review date


Continue to observe the pupil's repsonse to the interventions


Use observations and  discussion with parents/ child
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A Guide to the SEN Register

Whatis the SEN Register?

The SEN register s lstof chicem whe, for aasons detaied bolow, re receiing aditional
teaching orsupport longsid their svaryday classroom teaching. The lstis luid and chidron
can be adided anc remaved as appropriate according ta the guidancs outinsd n the SEND Code
of Practice.

Howisit

ided that a child will be added to the register?

‘School's must use a graduated approach’whan making th dscision a5 to whather a child
nasds to b added to SEN regitar. This s known as the assoss, plan, do raview cycle.

This means tha teachers and Miss Bannstt (SENGO) will asssss your child, plan thir learning
~based around tha findings o theee assessments, o tha thins that they balisve wil best support
the chid, and then review the outcomes o thesa interventions. Evidance fo all stages of this
yelo comes from obsenations, progress and attainment data, scrutiny of work produced,
discussion between teachers and SEN supportstaff, and the views ofparents and carers

Ininstances whers @ chil s recsiving high-qualiy provision (bot i class and additional) but
thei progross is sil of concern, teachars and SEN support stafthen make use o the spesialist
assasamant toolsto dantiy spaciic §aps in(aarning o arsas for development. This nformation
s than usa o plan the most appropriatointerventon and, when nacessary, willinvolve the
‘oxpartis of cutside professionais. Once ithas besn established that there is suffcient vidence
o show thata il s the dfinition of having a special aducational noed, i then established
thatthe chld raquires SEN support o make good progress.

This ainition of SEN may be usafut

‘Spocial Education Nesds (SEN) is & lagal torm. It describes the nseds of a child who has o
Gificutty ordisabilly which makes aarring headerfo them than fo other chicran ther age.
Around one in e children has SEN at somo point n their school years. Soma children have
SEN right through thairtime i schoal. SEN covas & broad spactrum of dificulty o disabily.
hieren may have wids-ranging o spscific problems. E.g. A chid might have diffculty with ons
roa of learning such s lttors o numbers. Or they migh have problems elatng t othar
Chilcran, or o aclts. Having Englich a3 a second languag i not considerad by law to b a SEN.
(85 Schoots 2015).
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‘Once mychitd has been added to the SEN resister, what happens?

Your child will receive thesupport necessary o et therm to progress as outtined n the
55655, plan, o, raview cycls. Tis may take lace i the classroom with a Teaching and.
Laarming Asistant (TLA)or may take place in  iffsrant snviranmant such as th lray. Your
‘il prograss within the intervention andiinciass s then closely manitored and recorded. If
Jour child makes sufficiant prograss an staff and parants sl that any ‘saps’in thair aaning
have boen closa, thenitis possiblfo tha childto be ramoved from tha SEN rogistor.

What sort of support do children on the SEN register receive?

‘Support varies gratly and covers both curriculum-based knowledga (such as maths and
~English) and persona or bshavioural naed. You will b informd s t the typ of supportthat
your hilds receiving.

Suppertinclusing:

* Writing—sentence structurs, punctuation, grammar, handwiting
* Spating

~Reading - word reading and compraension
Mathamatics - arithmeti, mathamatical procassss, aasoning
‘Speech and Language
‘Emotional support - recognising and undsrstanding smations, controlling strong.
‘smotions, communicating fostings to othors.
‘Socialskills support —turn taking, ye contact,fllowing rues
Physical davalopmant

Where can find more information?

Th best paople to speak 1o aro the staffworking with your child; they know precisaly the
Support that your hild s recaiving and willboglad to answer any questions thatyou have. t can
e very casy toressarch things on the internt and come across information that s aither ot
e, o natrlevant to your il

‘Should 1be worried?

Absolutelynot. Your chid being dentiied a3 having a spacial acucation naediis ot a negative
thing. I simply means that any gaps i thir (sarming or slow progress have boen identifad andis
being ffoctively managed. It far battarto have your child’ learning b monitored and tailorad
o them that o allow then o struggle n any araa o learning. If ever you have any questions or
concarms about your hildor thei prvision,please spsak o thirclass teacher andlor Miss
Bennatt (SENCO)




